
Galleywall's Approach to Teaching and Learning 
 

 

 
Galleywall’s values 

●​ Our values of Enlightened, Aspirational, Entrepreneurial,  Individual and Compassionate  
 are central to all practice at Galleywall. 
See Classroom Charter for more information. 

The Galleywall Way 

●​ We have clear and consistent high expectations. 
●​ We consistently use the language of our school rules of “Ready. Respectful. Safe.” when 

narrating our high expectations and supporting all children to follow these rules. 
●​ We use a restorative approach to inform our practice around behaviour. 

Routines and 
structures 

●​ We use routines and structures to underpin all parts of the school day. 
●​ We rehearse transitions and use strategies such as “Do now”. 

Positive attitude to 
learning 

●​ We cultivate a positive attitude to learning through a supportive culture. 
●​ We support children to feel comfortable in the classroom to share their misconceptions 

with a partner, in a group and to the whole class. 
●​ We value all ideas and give time, where appropriate, to explore them. 

 

Effective sequencing 

●​ We adhere to a well sequenced curriculum. 
●​ We plan collaboratively. 
●​ We ensure units are well sequenced with end goal planning. 
●​ We plan how we deepen understanding and provide time for learners to explore and truly 

engage in a topic. 

Learning focussed 
planning 

●​ We design lessons with small coherent steps throughout, focussing on what the children 
are learning and how they will be successful. 

●​ We plan all objectives and success criteria. 
●​ We teach well-paced lessons and follow Galleywall’s lesson structures. Click here to see. 
●​ We plan to pre-empt and address misconceptions. 
●​ We have strong subject knowledge and seek out expert advice to support planning. 

Purposeful, 
meaningful work 

●​ We set high expectations within all lessons for learners’ work and plan for purposeful, 
meaningful work which demonstrates the children’s progress in learning. 

●​ We create opportunities for learners to present their work to authentic audiences. 
●​ We use high quality resources which reflect our aspirations for learners’ work. 
●​ We showcase the whole process of learning and not only the final piece of work. This 

includes edits, redrafts, research and notes. 
●​ We provide opportunities for pupils to study work by real life professionals to gain 

knowledge and understanding of how to be successful. 

Marking and live 
feedback 

●​ We provide meaningful, motivating and manageable (for pupil and teacher) live feedback – 
see feedback policy. 

Assessment for 
Learning 

●​ We pre-plan success criteria. 
●​ We assess learners’ knowledge and understanding before, during and after the learning 

which informs teaching and planning to ensuring appropriate starting parts, challenge and 
adaptations 

●​ We use our understanding of children’s zones of proximal development (ZPD) and effective 
questioning to move learning on, rather than focus on task completion. 

 

 
 
 
 
 

Metacognition 

●​ We have explicit instruction and practice both cognitive and metacognitive strategies across 
all subjects, making the implicit explicit, through modelling (by the teacher as the “expert 
learner”), “Think Alouds” and “Worked Examples”, focussing on the process not the 
product. 

●​ We promote metacognitive talk including purposeful pupil-to-pupil and pupil-teacher talk 
to help build knowledge and understanding of strategies, through well-designed activities 
ensuring the right culture and skills are in place. We use questioning in “The plenary” to 
provide an opportunity for pupils to reflect upon and evaluate their strategies. 

●​ We support pupils in the planning, monitoring and evaluation of their learning. 
●​ We have the professional understanding and skills to develop pupils' metacognitive 

knowledge of how they learn — their knowledge of tasks, strategies and self as a learner. 
Metacognition is not an extra task but something built into our teaching activities.​  

Challenge and 
cognitive load 

●​ We challenge all pupils at an appropriate level whilst ensuring pupils’ cognitive processes 
are not overloaded. 

●​ We use strategies to reduce cognitive load for example the use of dual coding, planning 
time and activities for retrieval. 

●​ We support pupils to be motivated, to accept challenge and to identify when they are 
“stuck”, why they are “stuck” and what they can do. 

●​ We support pupils to use and apply Galleywall’s Learning Zones. Click here to view. 
●​ We take time to observe and allow struggle/challenge without jumping in too quickly. 

Growth mindset 
●​ We nurture a growth mindset in all pupils. 
●​ We place no ceilings or limits on children’s progress, achievement and success. 

Learning 
environments 

●​ We have organised, calm and purposeful learning environments. 
●​ We use displays and working walls in classrooms to support learning. 

https://docs.google.com/document/d/1aYZ9IHIvXvUncFdzZ0PG7jw7ov0iBSCw5KkKvcWg7VQ/edit
https://docs.google.com/document/d/16pHhR8zzANORxkSeb0h8r692Uqf1kqBv/edit
https://drive.google.com/file/d/1HDU3WJTezSd9xVs1ztMzu3OSv5lMN3yd/view
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Engagement and 
independence 

●​ We provide learning experiences that ensure all children are engaged in learning. 
●​ We provide time for children to explore their ideas, test them and find out whether their 

ideas are correct or not. 
●​ We adapt questioning to make all children feel confident in answering questions. Children 

have the opportunity to become experts and lead questioning opportunities. We also 
encourage children to identify their own misconceptions through questioning using 
questions such as “Can you prove it?” or “Can you convince me?” 

●​ We use strategies such as visual prompts, worked examples, what makes good, symbols and 
checklists to increase independence and allow children to explore content rather than focus 
on task completion. 

●​ We involve children in their learning journey.  
●​ We provide opportunities for children to reflect on their learning through structured 

activities and discussion.  

 

Talk-rich classrooms 

●​ We cultivate a dialogic classroom where children are engaged in and are able to lead 
meaningful and purposeful talk. 

●​ We provide many opportunities for rich talk and plan oracy activities across all subjects. 
●​ We use learning partners to support oracy and communication. 
●​ We confidently deliver high quality oracy and language approaches and utilise the specialist 

skills and knowledge within the school to support. 
●​ We support oracy and communication through Galleywall actions and Makaton 

Oracy models 

●​ We set high expectations of, model and reflect on what excellent oracy looks like. 
●​ We use expert examples to increase the range of models that are provided for children. 
●​ We model standard English including the use of accurate, varied and high-level and 

well-chosen language. 
●​ We use stem sentences and speaking frames to support high level talk where appropriate. 
●​ We model a range of oracy skills in our classroom including active listening and discussion, 

debating, questioning and presenting. 

Vocabulary and 
well-chosen 

language 

●​ We explicitly teach vocabulary in all subjects. 
●​ We provide opportunities to practise the use of accurate vocabulary and well-chosen 

language. 
●​ We provide opportunities for children to revisit and build on their vocabulary. 

Storytelling and 
reading 

●​ We read aloud to children and develop rich discussions about texts. 
●​ We provide storytelling opportunities for all. 

 

High expectations 

●​ We all have high expectations of every child based on a solid understanding of individual 
starting points for that piece of learning. 

●​ We do not place limits on what children can achieve. 
●​ We use high challenge resources for all lessons and set low-threshold high ceiling tasks. 
●​ We have high expectations of progress in communication and oracy for all children. 

Meaningful learning 
●​ We plan activities that are meaningful for all children based on their starting points. 
●​ We ensure all activities promote independence for all children through appropriate levels of 

scaffold and support. 

Success and 
challenge 

●​ We provide every child with the opportunity to feel successful and challenged in every 
lesson. 

Appropriate 
Strategies 

●​ We use a range of strategies to be flexible and responsive to children’s needs and draw on  
the expertise and knowledge across the school, including from the Inclusion team and the 
subject leads.  

●​ We adapt support, scaffolds and level of prompting based on strengths and needs at all 
stages of the lesson and learning.  

●​ We always aim to increase independence and allow children to explore content rather than 
focus on task completion. 

●​ We have an embedded speech and language approach and expect speech and language 
strategies to be used to support children (for example Makaton, colourful semantics). 

●​ We use a combination of a restorative approach and zones of regulation to support children 
with their SEMH needs. We use tools of regulation where appropriate.  

●​ We use the structures and visual supports (e.g. task checklists, 1,2,3,R) as required for 
pupils where required, as well as for all children with autism. 

●​ We maximise the use of TAs and all adults are aware of what their role is in learning and 
what level of support is expected of them. 

Adaptive planning 

●​ We use the following prompts when planning for adaptive teaching: 
❖​ Who are the learners you need to be aware of to maximise their 

learning and ensure it is meaningful for them? 
❖​ What are the identified issues? 
❖​ What are you doing about it? (e.g. adaptations, engagement, 

enrichment, pre/post teach intervention) 
❖​ How will you know it has been effective? 

 


